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INSTRUCTIONAL CONSIDERATIONS 

Introduction: 
 

Families and communities need schools to 
be ready to reopen as soon as the Governor 
and public health officials signal that it is 
safe. After all, the nation has recently been 
reminded just how vital schools really are. 
Schools connect students with peers and 
mentors, channel youthful energy into 
productive pursuits, teach essential 
academic skills and knowledge, and give 
overwhelmed parents room to breathe 
and work. Reopening schools in a manner 
that is safe and responsive to the needs of 
families and communities will involve 
novel challenges. Leaders must begin 
planning immediately. 
 
This report sketches a framework that can 
help educational leaders plan 
appropriately for reopening schools with 
an effective educational and instructional 
plan. 
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Challenge 
 

 
We understand the enormity of these burdens. This 
is a moment when all of us—educators, families, 
and communities—must find ways to ensure that 
children get back the schools and connections so 
important to their young lives. When schools get 
the green light to go, they must be ready. That work 
starts now. 
 
Districts and schools should consider at least six 
different facets of work: school operations, whole 
child supports, school personnel, academics, 
distance/remote learning, and other general 
considerations.  
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Underlying Assumptions 
Education leaders must begin planning now based on the 
best current understanding of COVID-19 and what is 
required for continued containment and mitigation. At the 
same time, this dynamic public health situation requires 
adaptive planning that can evolve as the science and 
circumstances do.  
 
Despite the uncertainty, school leaders should develop 
plans based on assumptions informed by the most current 
guidance from public health officials. 
 
Leaders must embrace the uncertainty and prepare plans 
and protocols for the contingencies that may be needed if 
school is disrupted due to school closures [potentially 14-
28 days] or other accommodations required by public 
health officials.  
 
Most importantly, planning for reopening schools creates 
the opportunity to renew a shared commitment to 
improving outcomes for all students. 
 
We should not try to return to "normal" but rather strive 
for something better. Even when schools were operating 
normally before COVID-19, many students were not being 
served well. COVID-19 exposed too many of the inequities 
that we have either overlooked or ignored for too long.  
 
There is no one-size-fits-all approach to this work. 
 
Plans will need to differentiate strategies based on school 
levels and student needs. For example, in instances of 
remote learning, more printed resources might be needed 
for elementary-age students, while online instruction 
might work best for high school students. Strategies might 
also look different for urban schools than rural schools. 
Differentiation is an integral part of any planning process, 
particularly given the range of students schools serve. 
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Intent of this Document 
 
This document intends to create a template to guide local 
discussion regarding reopening schools and is not a "one 
size, fits all" document. The document provides examples 
of protocols schools could implement, as feasible. The 
material in the document is evolving as federal and state 
agencies issue new information and recommendations. 
Districts need to work with their local health departments 
and local stakeholders to ensure that their protocols align 
with the most current scientific knowledge and 
community expectations. It is reasonable to expect that the 
protocols schools implement will change as the local 
conditions change. It is important to remember that a 
recovery plan is only effective through a collaborative 
effort by all community stakeholders. 
 
The District Governance Board will work with appropriate 
stakeholders to focus on the immediate needs to open 
school but also provide long-term planning in case the 
district needs to adjust its methods of instruction due to 
COVID-19. 
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Responding, Recovering, 

Reinventing 

 
In an article entitled "Responding, Recovering, Reinventing: 
Three Jobs that Matter for School Communities Navigating 
a COVID World" published in April 2020 by Transcend, a 
national nonprofit organization focused on innovation in 
school design, they talked about the belief that all school 
communities will be faced with three core "jobs" over the 
coming months and years.  
 
 
 
 
This job is about dealing with the immediate emergency, 
including basic needs, emotional support, and continuity 
of learning. 
 
 
 
During a crisis, it can be hard to even think about recovery. 
However, the vital work will be about healing, recouping 
learning, restoring community, reflecting on what 
happened, getting ready for what's ahead, and ultimately 
making a key choice of how much energy "we will devote 
to resuming school as it was versus rethinking what it 
could be. 
 
 
 
 
This work will depend on what school communities choose 
to do as they recover. Those that primarily resume school 
as it was will likely return to similar trajectories. Those 
who devote energy toward rethinking and reimagining 
schools can be on a journey of community-based Research 
and Development, systematically cultivating better 
practices, structures, and capabilities toward local visions 
of extraordinary and equitable learning. 

Job 1: Responding 

Job 2: Recovering 

Job 3: Reinventing 
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Guiding Principles 
Eight principles should guide decisions, preparations, and 
actions as education leaders, community leaders, and 
public officials work to reopen our nation's schools.  
 
• Schools are responsible for protecting the health and 

safety of all students and staff. 
 
• Schools are responsible for following the guidance and 

direction provided by the Governor and local Health 
Department. 

• Schools are responsible for meeting the needs of all 
students, including the distinctive needs of students 
from low-income backgrounds, students with 
disabilities, English learners, and others.  

• Schools are obliged to find ways to serve all students, 
even during times of disruption, when remote learning 
may require students to connect from home.  

 

• Schools are responsible for providing students with 
some familiarity with school routines for social- 
emotional and academic learning. 

 

• Schools are responsible for providing clear 
expectations for students, teachers, and parents during 
the reopening of schools. 

 

• Schools are responsible for preparing for the well-being 
of students and staff by leading with empathy and 
providing a welcoming environment. 

 

• COVID-19 has shifted our lives, but we should not 
allow it to affect our ability to provide quality 
education for all children. 
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 Options for Reopening Schools 

 
It is recommended that districts conduct scenario planning 
and base their decision making on the latest health 
information and recommendations available.  
 
This may be the time to conduct school and community 
needs assessments to identify gaps and provide the 
baseline for planning efforts. 
 
Because of continuing uncertainty and the need for 
flexibility, planning will likely need to embrace multiple 
approaches. While classroom learning may still enjoy a 
preferred position, more discussions are taking place 
about remote learning, blended learning (combination 
of online and site-based), and mixed-methods learning 
(online, self-directed, site-based, work-based, etc.) in the 
context of reopening. It is important to note that students 
from the Ohio Association of School Leaders indicated that 
a blended approach was preferential for meeting the 
unique needs of individual students, allowing flexibility for 
both students and teachers (time, space, socialization, 
etc.). 
 
Remote learning will continue to play a role in the 
educational experience of Ohio students in some manner. 
At a minimum, should a school find itself in a position to 
have to close due to a flare-up of COVID-19, or should a 
student need to be quarantined, remote learning will be a 
vital contributor to sustaining his or her educational 
opportunity. Even prior to the pandemic, many districts 
had made significant investments in remote learning 
capabilities and technology and shifted smoothly to a 
completely online provision of educational services 
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Districts may want to consider several different scenarios 
such as: 
 

o Schools resume full regular Face-to-Face 
Instruction following School Building Closures 
in Spring 
 

o The district will begin the academic year 
with traditional, in-person classes, but will 
have planned and prepared for an outbreak 
that causes the school community to 
transition swiftly to distance learning. 

 
o Schools continue with School Building Closures 

providing Remote and/or Virtual Learning  
 

o The district will provide all instruction, 
programming, and support services 
remotely to best protect the health and 
safety of students and staff. 

 
o Schools operate under a Blended Learning 

Schedule with both Face-to-Face periodic in-
school instruction and Remote and/or Virtual 
learning 

 
o The district will offer a hybrid learning 

environment, in which both face-to-face 
instruction and online instruction are 
provided in a consistent, easy-to-follow 
schedule throughout the year. 

 
o Schools begin in the Fall with Remote and/or 

Virtual Learning and resume Face-to-Face 
Instruction later in the Fall or a Blend of Face-to-
Face and Remote/Virtual Learning 
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o The district will continue online learning in 
the Fall, monitoring public health 
benchmarks, and communicating with local 
government and health personnel to 
determine when it is safe to return to brick-
and-mortar classrooms during the school 
year. 

 
o Schools provide Online Learning for small groups 

the entire school year even if the rest of the school 
is Face-to-Face. 

 
o The district will provide all instruction, 

programming, and support services 
remotely for a specific group of students. 

 
o Schools resume either Face-to-Face, Remote or 

Blended Learning and School Building Closure 
occurs periodically throughout the year. 

 
Possible additional considerations include: 
 

o Reconfiguring for staggered school schedules 
o Weekly or daily rotations of students 
o Alternating schedules: 

▪ A Day, B Day, Wednesdays -
Extension/Planning 

o 25% Students attend 4 days a week 
o Longer days or shortened days 
o Different grade levels or age levels attending face-

to-face different amount of time/days 
o Limiting certain groups of students with 

emphasis on certain criteria such as those 
needing intervention or in-person instruction the 
most, needing more resources, children that 
cannot be left at home, etc. 

o Staggered start times for beginning and ending 
school 

o Decrease in class size 
o Teachers providing either face-to-face or remote 

learning  
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Action items include: 
 

o  Revise the 2020-21 school calendar and build in 
contingencies 

o Consider an alternative calendar where the 
start date is delayed. 
 

o Review calendar options with Board of Education 
 

o Discuss calendar options with Union, if applicable 
 

o Approve a School Building Closure/Distance 
Learning Plan and an Alternatives to School 
Building Closure Plan developed by LEA staff  

 
o Review and revise the LEA's technology plan and 

examine what steps can be taken by the 
governance board and in the community to 
expand the number of students with reliable 
home internet access 

 
o Review with legal team the "Do's and Don'ts" 
  
o Consider the use of the Coronavirus Aid, Relief 

and Economic Security [CARES] Act, Rethink K-
12 Education Models funds for the creation of 
innovative learning opportunities for K-12 and 
post-secondary learners 
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Thoughts on Different Model 

Implementation 

 
Face-to-Face with Possible move to Remote 
Learning: 
 

Considerations: 
Over the summer, teachers will receive training in 
delivering online learning and will be flexible and able to 
transfer their in-person instruction to an online 
environment. The likelihood of another outbreak is 
"relatively high," so staff will need to move quickly. For 
example, if the number of cases jumps quickly mid-week, 
the district would send home instructional materials 
within 48 hours and then continue learning online the 
following week. This scenario requires all educators, 
support staff, students, parents, and caregivers to remain 
nimble in the likelihood that there are quick changes in the 
way learning is accessed. 

 
Remote Learning with Possible Move to Face-
to-Face: 
 
Considerations: 
Over the summer, teachers will receive training in 
delivering online learning. All academic content will be 
taught online for the duration of the school year. Any 
potential reopening will prioritize not instruction but 
advising and relationship building. Should the school 
reopen to allow for face-to-face interactions, students can 
expect to come for half days or every other day, to adhere 
to existing social distancing guidelines. In this scenario, 
school staff will need to take special care to account for 
students' mental health, technical problems, social-
emotional needs, and individualized support services. 
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They will also need to consider online learning the primary 
method of working towards competency in a grade level 
and/or content area, while in-person learning is focused 
on relationship-building and developing non-academic 
skills. 

 
Blended Learning: 
 
Considerations: 
Over the summer, teachers will receive training in 
delivering blended learning. The school will choose from 
one of several blended learning models. One possible route 
would be to offer in-person instruction one day a week and 
online learning the rest. Younger students, who need more 
assistance and supervision, may need to attend in-person 
classes more frequently than older students. This scenario, 
while asking the community to use both online and in-
person learning simultaneously, would make a school 
well-positioned to respond to a COVID-19 outbreak, as it 
could quickly move to full-time online learning. 
 
 

Remote Learning: 
 
Considerations: 
Over the summer, teachers will need at least 80 additional 
hours of professional development to prepare adequately 
for an entire year of online teaching. Technological 
infrastructure should be scaled and secured, as necessary, 
and communication technologies should be used to their 
full advantage "to pay close attention to the development 
of each child and ensure that appropriate grade-level 
growth is happening while learning takes place at a 
distance." This scenario is most appropriate—or perhaps 
only appropriate—for middle and high school students, 
since younger students would need an adult at home, 
which can create complications for working parents. 
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Academics 
Disrupting the school year has created broad academic 
challenges for students, particularly those most vulnerable 
before the crisis occurred. Schools will need to 
differentiate instructional strategies to meet students 
where they are. This means addressing schedules and 
instructional time, diagnostics, curriculum, and 
accountability. Schools should prepare for the various 
scenarios including possible intermittent closures next 
year and plan for continuity of learning.  
 
The District should coordinate with appropriate 
stakeholders to provide rigorous academic services for all 
students. 
 

Continuity and Alignment of Curriculum 

& Instruction 

Continuity of Learning. If the wave of COVID-19 
continues to sweep through a community or if there is 
another spike, schools may once again be closed and need 
to return to remote learning or even choose to offer remote 
learning to meet the needs of all students and families. 

A Pew Research Center analysis of 2015 U.S. Census 
Bureau data found that school-age children from low-
income households are less likely to have access to the 
internet with these gaps more pronounced for African 
American and Hispanic households. This digital gap is also 
due to a lack of computers in households with one-in-five 
teenagers reporting they were unable to complete their 
assignments due to unreliable access. This leaves many 
students with a dilemma as they navigate public education 
in households and communities with inadequate academic 
resources. We must ensure that there is equality in the 
access to curriculum and instruction and that there is 
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continuity and alignment of curriculum and instruction 
when using face-to-face, remote, and/or blended learning. 
School districts must ensure that children are provided 
with in-home technologies to bring the gap that 
disproportionately affects low-income and disadvantaged 
learners. 

 Schools will need to support teachers with managing class 
assignments, content, and assessments delivered 
remotely. This will include providing backup support for 
teachers who are themselves caring for kids or elderly 
parents or who are sick themselves and cannot be as 
attentive to their jobs as others can.  

• School leaders should engage their curriculum 
providers to identify the best way to use the resource 
materials to identify student learning gaps, how their 
materials can be used in different ways (e.g., in-
classroom instruction, remote learning, and hybrid 
learning), and how to provide professional 
development for teachers in each modality.  

• Schools will need to consider printed resources and 
materials that students can take home.  

• Students with special needs and English learners will 
need accommodations and additional support. Those 
must be planned for now to ensure every student can 
be served in the event of additional closures. And 
teachers must receive needed professional devel-
opment to ensure they can carry out these 
responsibilities.  

• Schools routinely employ drills to test procedures for 
fires, tornadoes, and active shooters; a similar 
approach should be considered to test remote learning 
systems and procedures before they are needed.  

 

o Districts and schools should create a 
clearinghouse to share best practices and lesson 
learned and promote the sharing of resources to 
help conserve limited budgets. 
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Action Items Include: 

o Determine how continuity and alignment of 
curriculum and instruction will be assured 
whether provided face-to-face, remote learning, 
blended learning, or any combination. 

o Will district purchase an online curriculum 
for remote learning? 

▪ If so, how will the instruction differ 
from that being provided by virtual 
schools competing for student 
enrollment? 

▪ Will the online curriculum meet the 
needs of the district and students? 

▪ Will the resource allocation meet 
future needs of the district beyond 
the crisis? 

o Determine if the creation of online instructional 
courses, units, or lessons based on Power 
Standards/Essential Learnings and designed and 
developed by highly qualified teachers facilitated 
by content consultants is an option. 

o If so, is there interest in forming district 
alliances to complete the work? 

o Can the ESC provide support for multiple 
districts in bringing the expertise together 
and facilitating the work? 

o Consider narrowing curriculum to Power 
Standards/Essential Learnings for each content 
and grade level and providing consistency and 
alignment between what is being taught face-to-
face and remotely. 

o Investigate flexible Teacher Licensure to cover 
content areas and schedules. 

o Consider "less is more" in planning instructional 
content – narrow the content, go deeper into 
content and hone in on quality of instruction. 

o Curate resources for online use. 
o Develop courses for core content areas (MS/HS, 

with emphasis on those tested) – working with 
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the ESC as a facilitator and possibly other 
districts. 

o Assist with maintaining validity of testing (MAP, 
STARS, etc.). 

o Address the Spring Quarter Gaps in Learning 
through assessing: 

o Content taught vs. content learned 
o Devise strategies for addressing the missing 

content from the spring into the fall. 
o Focus on Teaching K-3 Literacy Online: 

o Teaching a child to read void of a face-to-
face setting. 

o Initiate or continue remote or virtual learning 
or similar method, by blended methods where 
necessary and possible (e.g. some student groups 
could take online classes, learn from home 
through homework assignments, blogs, engage in 
at home physical activity).  

o If remote or virtual learning is not possible, invite 
students to take text-books home or arrange to 
deliver assignments. Consider radio or 
television broadcasts of lessons, arrange a 
buddy system for homework with older siblings 
at home, or with friends by telephone.  

o Ensure age-appropriate and frequent follow-up 
and support for children out of school and avoid 
penalizing or stigmatizing such students. 

o Consider "Maslow" before "Bloom" – Take care of 
students' basic needs first, then learning will take 
place. 

o Develop toolkits and training information for 
educators and parents who are now relying on 
remote learning and digital resources for their 
children's learning. 
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Schedules & Learning Time 

Schedules and Learning Time. Based on preliminary 
health guidance, schools will not be able to reopen in ways 
that fill classrooms with students or create crowded 
hallways. Instead, districts will need to take into account 
how schedules affect the types of personal interactions 
that occur daily—whether in classroom setting or passing 
through hallways— and redesign them so students and 
staff can meet health protocols.  

• Schools may need to consider having students attend 
on alternate days or adopting a half-day model in 
which half the students attend in the morning and half 
in the afternoon.  

• Schools may need to extend the school day or school 
year to give students more instructional time. Distance 
learning also provides the opportunity to extend the 
learning day with both in-classroom work and at-home 
learning.  

• In some cases, summer is an opportunity to provide 
intensive summer school. In others, community 
partners may provide enrichment activities for 
students, while districts focus on their planning, 
preparations, and professional development for back 
to school.  

• Schools might consider providing the flexibility to 
base student progression on demonstrated mastery of 
competencies, rather than on seat time.  

 

 
Action Items Needed: 
 

o Review student schedules to provide: 
o Additional time for student academic 

intervention and enrichment. 
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o Additional time for handwashing, 
sanitizing desks, and other good hygiene 
practices. 

 

Assessing Student Needs 

Assessing Student Needs. Schools would be opening this 
fall after most students were out of a brick-and-mortar 
school for more than five months. The first priority will be 
getting students reintegrated into school. Districts and 
schools need to consider the variety of diagnostic 
assessments that can be used for understanding where 
each student is academically and each child's SEL needs. 

 They will need to identify the most vulnerable students 
(homeless students, students with disabilities, English 
learners, and students directly affected by COVID-19 
through a family death or hospitalization) to prioritize 
their needs.  

o Districts and schools should consider screening 
students to assess their social, emotional, and 
mental health after such a prolonged period of 
isolation.  

o Districts might consider repurposing the spring 
assessments into diagnostic assessments for back 
to school.  

o Districts might use this as an opportunity to pilot 
new assessments that provide relevant, 
actionable diagnostic information to teachers and 
parents.  

o Districts and schools should assess and analyze 
student needs with attention to the following: 

o Low Income Students 
o Special Education Students 
o English Learners 
o Homeless Students 
o Title I Students 
o Gifted Students 

o Districts should determine the most at-risk and 
vulnerable students based on data and determine 
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a strategy or individual learning plan for 
students. 

o Districts should consider the use of Title I, IDEA, 
Title III, McKinney Vento, ESSA, CARES, and other 
federal and state funds to provide additional 
support to those most in need of intervention. 

o Districts should create plans to provide 
supplemental learning: 

o Intervention 
o Enrichment 
o Career Tech 
o Advanced Placement 
o College Credit Plus 

o Districts and schools should consider providing 
emphasis on those students needing intervention 
and/or in-person instruction the most. 

o Districts and schools should examine their 
grading policies to reflect the various 
instructional configurations – face-to-face, 
remote learning, blended learning, or other 
hybrid models. 

 
Action items include: 

o Create a deadline for progress reports to be 
submitted for each student, class, grade level and 
building detailing which standards for the grade 
level were taught and which were not. 

o Create and establish protocols for educator teams 
to meet and address student learning needs for 
both in-person and online instruction. 

o Look to the district's data systems to help 
identify those students and families that are most 
likely to need social services to make it through 
this phase and beyond.  

o Review existing data and records related to 
student attendance, behavioral referrals, and 
course grades, and generate an initial list of 
students who are lagging in one or more areas.  

o Individual principals should convene school 
personnel to take a closer look at each of these 
students' status, asking, "What do we know 
about this child and their family?"  
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o Determine who in the school knows a student's 
story.  

o Determine what we can learn from their teachers, 
counselors, social workers, and psychologists. 

o Develop a plan or strategy for meeting the needs 
of all students. 

o Determine who has the time to follow up on an 
initial list of students who may need targeted 
support. 

Assessments and Accountability. The loss of the 2020 
spring assessments severely curtails our understanding of 
student progress and needs, particularly across different 
student groups including race, gender, poverty, English 
language ability, and special needs. Assessment data are 
also crucial for informing school interventions, improving 
instructional practices, and targeting resources to the 
schools and students who need the most help.  

o Schools should work with their teachers to 
determine how best to use assessment and 
growth. 

o Schools should determine what constitutes atten-
dance and a statutory school day according to 
state guidelines in the context of remote learning 
and begin to assess how possibly reducing the 
total number of in-person class days or 
instructional hours might change how 
assessments are used in the schoolhouse.  

 
Action Items Needed: 

o Adjust the District assessment plans and 
assessment calendars for the 2020-21 school 
year. 

o Which assessments are necessary to 
determine retention and current mastery 
levels? 

o Which assessments need to be delayed 
until the relevant standards are taught? 

 
o Once student retention and mastery have been 

assessed, set a deadline for teachers to submit a 
plan to the principal outlining assessment results 
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and recommending instructional grouping per 
core subject area. 

 
o Create a plan to provide supplemental instruction 

and progress monitoring as needed to support 
grade level academic achievement. 

 

Special Education & 504 Plans 
 
One of the school district's top priorities during this 
COVID-19 crisis, is to ensure that students with disabilities 
receive educational services closest to the manners 
prescribed within their Individualized Education 
Programs [IEPs]. It is recognized that this might pose some 
challenges, but school district leaders are encouraged to 
consider the following three questions as they think 
through how best to provide special education services to 
students with disabilities: 
 

o Is the activity essential? 
o Can the activity be done virtually? 
o If there is no other choice, then can the activity be 

done safely? This means individuals are 
separated by distance, not congregating in 
proximity and the health of participants 
[students, educators, and other] is protected. 
Consulting the local health department is 
advisable and encouraged. 

 
Reviews of the evaluation team reports can be completed 
using a virtual format or via telephone. Participation and 
required signatures can be documented via email 
attachments, standard mail, scanned signature, 
photograph of the signature or any other electronic means. 
 
It is highly recommended that documentation of all efforts 
be maintained for reference and review. 
 
Please refer to the Ohio Department of Education's 
Guidance on "Considerations for Students with Disabilities 
During Ohio's Ordered School-Building Closure" or any 
future guidance provided. 
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States and LEAs are left fully exposed to FAPE and LRE 
challenges, despite COVID-19's significant disruption and 
barriers to delivering IEP services. 
 

School districts should ensure that: 

o Their plans for educating students during COVID-
19 school closures:  

o Are individualized to the unique needs of the 
student. 

o Allow for meaningful parental participation.  
o Are appropriately documented for 

retrospective scrutiny. 
o The substantive services students with 

disabilities receive during COVID-19 are 
appropriate for the student. 

o They undertake proactive measures to address 
students' needs for compensatory services before 
the lawsuits start flowing in. This includes—  

o Pre-emptively reaching out to families 
regarding the process the District is going to 
undertake to remediate the COVID-19 impact. 

o Implementing a triaged approach to holding 
IEP meetings to address student needs. 

o Developing defensible criteria to determine 
whether individual students have been denied 
FAPE, LRE, or any other IDEA/Section 504 
requirement:  

o Review the EMIS Coding and Reporting; and 
o Creating innovative compensatory services 

plans to offer students. 
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Action Items Needed: 
 

o Special education services (public school 
districts): 

o Have IEP teams review and update 
Individualized Education Plans for special 
education students and address 
educational and health services if a) a 
doctor determines it is not safe for the 
student to attend school, b) the School 
Building Closure/Distance Learning Plan is 
implemented, or c) the Alternatives to 
Closing School Building Plan is 
implemented. 

o Plan to deliver required compensatory 
services. 

o Research options for providing services to 
students through telehealth or other 
virtual options. 

o Review EMIS data for compliance and 
maintenance of efforts. 

 
o Students with disabilities that have a 504 plan 

(public school districts): Have 504 teams review 
and update 504 plans and address educational 
and health services if the School Building 
Closure/Distance Learning Plan is implemented 
or the Alternatives to Closing School Plan is 
implemented. 

 
o Determine most effective practices for serving 

students remotely or online and in a blended 
format. 

 
o Given the imperative to limit face-to-face 

interactions, determine how school districts can 
provide services that normally require people to 
be in the same room, such as psychological 
counseling or physical and speech therapy? 
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Distance Learning 
 

Technology will never replace an engaged classroom 
teacher, but it can support instruction—and remote 
learning can be a lot better than nothing at all. The sudden 
shift to remote learning in the spring revealed the stark 
challenges students faced if they could not connect to the 
online content or video conferences with their teachers. 
 
The coming months provide an opportunity to assess what 
worked and did not work with remote learning, address 
home connectivity gaps, and provide teachers the training 
they need to succeed next year.  

Home Connectivity. Regarding home connectivity, 
remote learning works only if students can access the 
content and instruction. A series of measures are 
necessary to ensure that students can learn remotely if 
schools employ a "hybrid" (part in-school, part at-home) 
model or have to transition back to complete distance 
learning at any point next year.  

• By the beginning of the school year, all students 
should have the device and connectivity they need to 
access learning at home, particularly among low-
income and rural students. 

• Schools will need to have devices and mobile hot 
spots for students to take home in the event of remote 
learning. Schools will also need to consider ways of 
providing technical support in remote learning 
contexts, including providing just-in-time support for 
teachers.  
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Action items include: 
 

o Review and revise the LEA's technology plan and 
examine what steps can be taken by the 
governance board and in the community to 
expand the number of students with reliable 
home internet access. 

o Create a technology support team that is 
available to support technology issues of 
students, parents, and staff when teaching and 
learning remotely. 

o Review all EMIS rules regarding blended or 
remote learning 

o Survey teachers to see how they are adjusting to 
remote learning and online instruction and what 
support and training is necessary. 

o Survey parents to gather their feedback on how 
effective remote learning has been for their 
children. 

o Survey age-appropriate students to gather their 
feedback on how effective remote learning has 
been for them. 

o Determine if there has been an equity gap in 
remote learning. 

o Do all students have internet access? 
o Do all students have devices? 
o Is there a digital divide with students or 

staff? 
o Is the instruction of high quality? 

o Do teachers need help with management of 
remote learning and communication skills with 
parents to coordinate learning. 

o Do teachers need professional development on 
instructional routines and flipped classrooms? 

o Provide teachers with training on educational 
platforms that encourage active learning to 
accommodate disadvantaged students with 
different learning profiles 
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Professional Development 

Professional Development. This spring, millions of 
teachers who have never taught remotely have been 
suddenly forced into duty as online educators. 
 
The summer and fall offers the chance to not only prepare 
for the coming school year, with intensive professional 
development for teachers and a more holistic review of 
curriculum and instructional resources, but also "super 
charge" various interventions that can help mitigate the 
expected learning loss students may face.  
 
Many educators have learned a great deal very quickly 
during the school-building closure. Additional formal 
professional development should be provided based on 
district reopening plans. This training might relate to 
chosen curriculum options, instructional delivery 
methods, school culture issues, multi-tiered systems of 
supports, and identifying and meeting student needs. If 
districts intend to continue blended learning or remote 
opportunities or if there is anticipation of future school-
building closures, educators will need ongoing 
professional development in those practices. There will be 
an increased need for professional development to build 
and enhance educators' capacity to address the complex 
issues resulting from the pandemic. The professional 
development may need to be customized to meet the needs 
of students and educators within each building.  

Districts need to devise strategies to dramatically improve 
the quantity and quality of online teaching if it proves 
necessary, either as part of a hybrid delivery model or 
during rolling closures next fall.  

o Teachers will receive professional development 
training in delivering online learning and will be 
flexible and able to transfer their in-person 
instruction to an online environment. 

 

o Through professional development and training, 
the district should be able to send home 
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instructional materials within 48 hours and then 
continue learning online as long as necessary. 

 

o Teachers will receive professional development 
training in delivering blended learning and online 
learning. 

o Professional development should be tailored to 
the tools, services, and content districts use.  

 
o Teacher evaluations and improvement strategies 

(including observation, feedback, and coaching) 
should consider the need to deliver online 
instruction and be modified accordingly. 

 
Action Items Needed: 
 

o Provide professional development for teacher in 
best practices for online learning that is evidence-
based and application of strategies including 
topics such as: 

o Lesson design 
o Student engagement 
o Differentiation  
o Assessment 
o Building relationships (between student-

teacher and student-student) 
o Classroom management 

 
o Provide teachers with training on educational 

platforms that encourage active learning to 
accommodate disadvantaged students with 
different learning profiles 

 
 

Districts should consider training videos for teacher, 
parents, and students on the following topics: 

o How to handle school and life with social 
distancing – What does it mean? What is six feet? 

o How to safely do handwashing, face masks and 
other required safety precautions 
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o What strategies should be utilized for effective 
engagement, presentation, managing and 
monitoring of remote instruction. How is it 
different than face-to-face or other hybrid 
models? 

o How to determine and plan for the social 
emotional needs of students, parents, teachers, 
and administrators. 

o What does quality remote/virtual instruction 
look like? What are strategies you can use to 
engage students in the learning and want to 
attend virtual sessions? 

o What does Quality Blended Learning Look Like? 
o How do I deal with inequity and access issues? 
o Parent Communication and Training Videos 
o Dialogue of Expectations and Support 
o Training for Students 
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Principal's Role 
 
The principal provides a critical role in the successful 
implementation of any academic plan. Some of the 
potential roles for principal's during this time are: 
 

o Videoconferences with student leaders 
o Troubleshooting with emails, phone calls, etc. 
o Checking Student progress 
o Monitoring the eLearning process from both the 

teacher and student perspective 
o Student Wellness Checks 
o Video meetings with faculty, grade level teams, 

guidance counselors, special education 
personnel, etc. 

o Virtual Meetings with teams 
o Virtual walkthroughs of teacher's classrooms 
o Leadership Team meetings 
o Connecting with families, students, and staff 

through: 
o Personal letter to staff 
o Phone calls to homes and families each 

week 
o Videos for students on time management and 

communication 
o Communicating on a frequent basis with 

communities, families, and staff 
o Arranging for support for students such as high 

school kids assisting elementary kids 
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Whole Child Supports 
Schools need to consider students' social and emotional 
(SEL) needs. Students are experiencing COVID-19 
differently. Many are going through significant trauma 
because of school closures, potentially losing friends and 
family members, and experiencing the insecurity created 
from parents losing jobs. SEL and trauma supports will be 
crucial not only during this period of remote learning but 
also in the next academic years. It is also important, 
however, to avoid stereotypes or stigmas and assess 
students as individuals with targeted support accordingly.  

SEL Supports. All students need supportive relationships 
and nurturing learning environments, particularly 
students facing additional stress. Educating the "whole 
child" is not a single set of courses, policies, or activities, 
but rather a mindset that should inform both school 
reopening plans and the support students receive. 

Schools should consider a needs assessment to understand 
the full range of student and faculty needs. Meeting those 
needs is not the school's sole responsibility, but rather a 
shared responsibility among community partners 
including community health providers, food banks, 
counseling, and other resource providers.  

• Schools will need to adopt SEL practices to better 
support the wide range of student needs. This means 
working with national organizations to provide the 
expertise and support for schools and systems to do 
this well.  

• Sports and extracurricular activities represent a 
crucial component of SEL for many students, and there 
are questions about when these activities can be 
responsibly resumed.  
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Mental Health Supports. The isolation brought about by 
social distancing can exacerbate children's depression and 
anxiety. 

As students return, schools must have counseling support 
to address the numerous causes of trauma that result from 
the deaths of friends and family members, economic 
hardship from a parent losing his or her job, or abuse, 
violence, or neglect. The isolation brought about by social 
distancing can also exasperate children's depression and 
anxiety. 

o School leaders should assess the need for 
additional counselors, social workers, school 
psychologists, and nurses. They should explore 
whether there are better opportunities to deploy 
staff, temporarily draw support from community 
organizations, partner with other community-
based organizations, or sketch extraordinary 
2021 funding demands for state and federal 
appropriators.  

o Schools should take advantage of the new federal 
regulatory flexibility for telemedicine to quickly 
expand access to counseling services using online 
and videoconferencing systems. 

 
 
Action Items Include: 
 

o Prepare a strategy for dealing with Student 
Anxiety 

 
o Prepare a strategy for dealing with Teacher 

Anxiety  
 
o Develop confidence and trust in parents to make 

them feel comfortable allowing their children to 
return to school through: 

▪ Reassuring parents and staff that 
"WE'VE GOT THIS.” We are good. 
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▪ Prepare and share videos of what the 
school is doing to prepare for the 
return. 

▪ Have regular webinars with parents 
and staff. 

▪ Show parents what learning will look 
like in the classroom when they 
return. 

▪ Gather parent feedback. 
▪ Have welcome signs, balloons, 

pictures of teachers and students. 
▪ Tell everyone what you know for 

sure – Know "ABC", do not know 
"XYZ"; It is better to let the 
community know that we don't know 
everything, and things are subject to 
change. 

 
o Establish and train a crisis management team or 

activate the district crisis management teams to 
address psychological and emotional concerns in 
conjunction with the local mental health services, 
including post-traumatic stress syndrome 
counseling. 
 

o Establish or review and update the crisis 
response procedure.  
 

o Conduct ongoing behavior/mental health 
monitoring and assessment for the school 
community.  

 
o Select locations appropriate to 

confidentially administer psychological 
and emotional aid. 

 
o Prepare and revise lists of professional 

mental health services, particularly those 
willing to provide services via telehealth. 

 
o Develop a process for screening students 

for mental health or trauma and ensure 
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that appropriate district staff are trained to 
implement the process. 

o Review what actions to take when a 
student screens positive for a mental health 
crisis. 

 
o All communications and services provided to 

students and parents need to be closely evaluated 
with a trauma-informed lens.  

 
o Review the district's suicide awareness and 

prevention policy and ensure an appropriate 
number of staff have been trained to respond to 
an incident and screen high-risk students. 

 
o Review the district's antibullying policy. 

 
o Before school begins, contact all families of 

enrolled students by phone or face-to-face if 
possible, to determine if there are concerns about 
returning, verify contact information, 
immunization, education received since closure, 
and access to internet and computers.  

 
o Contact law enforcement, juvenile office, and the 

Children's Division to ensure the LEA has the 
most recent information on active cases with 
enrolled students. 

 
o Plan for emotional closure: For nearly all 

districts, there was no opportunity for traditional 
"closure." Classes were discontinued except for 
distance learning, athletic seasons ended 
abruptly (or never started), and milestone 
activities were canceled. Districts should provide 
opportunities for both staff and students to 
recognize the end of the school year. Examples 
include: 
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o Contact all students who graduated in 2020 

to discuss the student's plans and 
determine if the district can assist in 
seamlessly transitioning to the post-
secondary plan. 
 

o Provide opportunities for students and 
staff to re-enter the building and retrieve 
personal items and return books and 
district equipment, observing appropriate 
social distancing. 

 
o Provide social opportunities for staff to hold 

events that would allow for recognition, plan re-
engaging activities. 
 

o Before school starts, provide activities to get 
parents and students comfortable in the school 
building. 

o Example: Back-to-School Bootcamp -- 
approximately three weeks before the first 
day of school, develop a program that 
would include running buses, allowing 
students who are transitioning to a new 
building to visit the school, a time to meet 
teachers and building staff, and other 
orientation-type activities. 
 

o Be mindful that the economic health of the family 
may have changed. 

o Review school supply lists to ensure only 
necessary supplies are included. 

o Review enrollment process to minimize 
requests for additional expenditures. 
 

o Celebration and simple reconnections. Such 
events may be school employee-centric, or they 
could include the entire school family (students, 
parents, etc.) All gatherings must meet 
prescribed protocol.  
 



      Instruction 

PAGE   37 

 
o Host milestone events if possible, including: 

▪ Late graduation ceremonies 
▪ Transition ceremonies for students 

moving from elementary to middle to 
high schools. 

▪ Prom or similar social functions 
o Provide families multiple opportunities to apply 

for the free and reduced-lunch program. 
 

o If there has been a loss of a student, staff member 
or a member of the school community: 

▪ Carefully plan appropriate 
messaging to the school community 
and an opportunity for recognition 
and grief. 

▪ Contact the community mental 
health center for grief resources.  

▪ Ensure that there are counselors 
available to students and staff. 

 
 
 
 
Resources/References: 

o Pandemic Recovery Considerations: Re-Entry and 
Reopening of Schools, Missouri School Boards' 
Association, Center for Education Safety 

o A Blueprint for Back to School, May 2020, 
American Enterprise Institute [AEI], John P. 
Bailey & Frederick M. Hess 

o Responding, Recovering, Reinventing: Three Jobs 
That Matter for School Communities Navigating a 
COVID World, April 2020, Transcend, 
www.transcendeducation.org 

o Give Disadvantaged Students Tools to Succeed, 
Paige B. Greenwood, University of Cincinnati 
College of Medicine, Cincinnati Enquirer, June 8, 
2020, Guest Columnist 

 

http://www.transcendeducation.org/
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Hamilton County ESC Potential 

Support, Resources & Solutions 
 

Curriculum Alignment & Continuity 
Solutions: 

 
Curating resources for online use  
 
Developing courses for core content areas (Elem, 
MS/HS, with emphasis on those tested) – working with 
the ESC as a facilitator and possibly other districts 
 
Facilitation of Role Alike Curriculum Team for 
Development of online remote learning curriculum 
 
Rigor Based Curriculum Mapping - Like no other time 
in history, we will need nimble practices to meet the 
diverse needs of the learners who will be joining us in 
2020-21.  Transcend from traditional mapping to rigor 
based mapping that includes using strategic pre-
assessment and formative assessment. 
 
Building Community and Social Awareness:  A Mini 
Unit to Launch the School Year 

o Establishing an inclusive and open classroom 
community is a critical task for teachers to ensure 
active engagement throughout the school 
year.   In a remote or blended learning 
environment, this task becomes more 
challenging. 

o This online workshop outlines a complete 
introductory unit ideal for the start of the school 
year.  Teachers will learn strategies to engage 
students in exploring their identity, building 
empathy for others, and developing a sense of 
global literacy.  Activities will employ students' 
literacy skills while promoting positive 
relationships between the teacher and students 
as well as among students.  
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Interdisciplinary gifted online course 
 

Algebra I and Geometry developed Courses and K-10 
Algebra units  
 
Math PD looking at how to apply the 8 principles from 
Principles to Action to a remote setting 
 
Blended Learning Social Studies 

o Provides ideas and space for social studies 
teachers and/or instructional coaches to craft a 
meaningful learning experience that blends face-
to-face time with remote learning models 
 

Secondary Literacy- Blended Learning 
o How can we address the needs of our students 

who were already struggling in literacy? These 
sessions help to create meaningful learning for 
students in grades 6-12 in a blended format.  

o Participants will define the characteristics of 
multi-tiered systems of support in secondary 
literacy, identify instructional strategies, tools, 
interventions and supports to promote 
engagement and improve reading and writing 
performance. 

o Describe methods for progress monitoring 
intervention efforts. 

o Develop plans for implementing Tier 2 and/or 
Tier 3 interventions 

 
Lessons That Teach, Not Tell; Providing Feedback using 
Google Classroom and Zoom as platforms 
 
New Norms for New Learning  

o As we look to learning in 2020-21, what are 
reasonable expectations for administrators, 
teachers, and students? This session will explore 
creating new guidelines/ expectations for 
blended or remote learning for fall 2020-21. 

 
HCESC's Digital Remote Learning for the Math 
Classroom Q & A 
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o Though there is uncertainty for the return to 
school in fall 2020, there is probably going to be a 
remote learning component for most 
teachers.  Join us for these VIRTUAL Q & A 
sessions about digital remote learning in the 
math classroom where a panel of local teachers 
will share about success, they had this spring 
with digital remote learning.  This session will 
focus on digital math instruction for __ 
grade.  Participants will also have an opportunity 
to ask questions of the panel members to help 
imagine what their digital classroom could look 
like in the fall. 

 
Leading Positive Change in a Blended Setting and New 
Reality 

o Spring 2020 disrupted education and there have 
been some positive as well as challenging 
outcomes. How can we capitalize on our efforts 
this spring and what we learned to provide 
improved learning for our students as we plan 
for 2020-21? How can we continue to inspire 
our teachers and staff to embrace this new 
environment for learning?  
 

Maximizing Blended Teaching and Learning 
o What are best practices and the "must haves" 

and "must avoids" in blended learning? 
Participants will have time to discuss what is 
working/not working in their district and how 
this can be applied to the 20-21 school year. 
 

Co-Teaching Online: in Blended or Remote Learning 
Environment  

o More than ever, the co-teaching structure can 
provide a sense of security and belonging for the 
vulnerability of all learners. This session 
provides ideas and creates space for teachers to 
craft co-teaching models for blended and online 
instruction. 
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Student Centered Learning Design: Personalized PD   
o This PD will combine content, design, and 

community! And it will all be personalized to 
you as a learner.  You can expect to co-create a 
path that pairs the content you need with the 
space to sort things out in a community of 
learners. 

o Content segments, coaching appointments, and 
community processing meet-ups will all be 
possible in the professional development 
designs you co-create with the facilitator. 

Learners' Invisible Identities: Using Learner Profiles 
o We need ways to access the uniqueness of each 

learner both in readiness and habits of mind. 
This session will examine some sample learner 
profile components, including touching on 
Universal Design for Learning, and provide 
space for participants to begin crafting a profile 
template they could use in the fall and beyond. 
 

Engaging Students at a Distance through STEM 
Challenges 

o Elementary students need to learn through play 
and hands- on activities.  This can be extra 
challenging in a virtual / blended learning 
setting.  We will explore how to help teachers, 
students, and families engage in STEM 
challenges to learn grade level science and math 
content while having fun! 

 
4 C's for Gifted Learners 

o View situations, problems, issues from different 
and multiple perspectives. 

o Engage in imaginative and creative activities. 
o Express unique and innovative ideas and 

methods. 
o Apply unique solutions to problems. 
o Ask idea-spurring questions. 
o Infuse thinking-outside-the-box strategies into 

current lessons. 

 

https://www.escweb.net/oh_hcesc/catalog/session.aspx?session_id=40881
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Problem Based Learning 
o This course is designed as a crash course in 

helping you set up your own project in a digital/ 
remote space for students so they can learn on 
their own. Anytime. Anywhere. It will help you 
identify major learning goals for students; 
design a project or challenge to excite and 
motivate them; and construct a digital space in a 
way that allows them to learn independently. By 
the end of this course you will be able to: 

o Design a digital project that engages and 
empowers your learners to learn on their 
own 

o Scaffold and integrate content and skills 
o Plan major assessments and milestones 
o Provide feedback structures that improves 

the quality of student work 
o Help students maintain positive 

relationships while learning from home or 
in a blended environment 

o Conduct effective digital meetings 
o Maintain effective progress with learning 

while students are at home 

Establish Virtual Integrity and Develop Authentic 
Virtual Assessment in the Remote Mathematics 
Classroom 

o Examine strategies to "keep your students 
honest" 

o Explore resources and approaches promoting 
authentic virtual assessment 

o Create your own authentic virtual assessment 

o Develop actionable plan for assessing students 
in a remote setting 
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Creating Positive Culture in a Virtual Setting 
o As you begin planning for the 20-21 school year, 

how will you build relationships, create routines, 
and develop high expectations in a remote 
environment? 

o Develop virtual class agreements 
o procedures and routines to support a virtual 

setting 
o Learn to cultivate high expectations remotely 
o Examine methods for celebrating student 

success 

o Create a system for quality improvement 
through sustained feedback 

 
Build Community and Belonging: no matter the setting 
(remote, blended, or face-to-face), learners and personnel 
need to feel a sense of belonging. How do we prioritize 
and strategize for this in any context? 
 
Designing and creating instructional videos for 
students to engage with using Screencastify/ 
Screencastomatic 
 
Website design 

HS ELA remediation course for students who have not 
passed ELA I & II; fully developed 1 or 2 semester course  
 
Planning online ELA instruction - video PD or online 
meeting (aligning tech options with evidence-based 
instructional strategies) (would need a week per grade 
level or band to complete) 
 
Recorded modeled lessons for all components of ELA 
with built-in PD - tech/instruction (need a week per 
grade level or band to complete) 
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Virtual learning best practices Professional 
Development with focus on any of the topics listed 
(differentiation, engagement, management, etc.)  
 
Resource: TILO Firehose Project of Curated Resources  
Http://firehoseproject.org – this is a location for curated 
online resources for Teachers, Students, Parents, 
Administrators and Tech Leaders. It is part of a statewide 
project coordinated by the technology integration leaders 
of Ohio, BCESC, HCESC, BGU and UC. 
 
Inquiry Based math classrooms in a blended setting 
for grade bands.   
 
Curriculum Content Consultants that can facilitate and 
customize for the district resources. 
 
 

Assessing Student Needs – 
Assessment & Accountability: 

 
Self-paced introduction to using Data Studio (idea for 

data talks)  

New Graduation Requirements Tracker 
 
Staff training about the new grad requirements for 
Cohorts, 2021, 2022, and 2023 & Beyond.  

o Spreadsheet template to track progress; Data 
Studio dashboard linked to spreadsheet to monitor 
class and individual progress 

o PD on Using data in evidence-based instruction 
(video, dummy data, tools for helping think about 
using data to inform instruction)  
 

Maintaining validity of testing (MAP, STARS, etc.) 
 
 
 

 

http://firehoseproject.org/
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Addressing the Spring Quarter Gaps in 
Learning: 

 
Content Taught vs. Content Learned 
 
How to address missing content from the spring in 
the fall 
 
Expanded Gap Analysis Documents using ODE 
document as a guide 
 
Gap Analysis  

o This session will help districts identify potential 
gaps for their students as they enter school in 2020-
21.  It will also help districts create a process to 
determine student learning goals and differentiate 
learning according to where students are in the fall 
vs. where they should be based on grade level. 
Participants will have an opportunity to share their 
current thinking about how to identify and address 
gaps 

 
Looping as curriculum and to maximize student's 
current levels 
 
High school math tools to address critical standards 
(blended learning scenario)  
 
Schoolwide Intervention Bell built into daily schedule  
 
Looking at curriculum maps and looking at Achieve 
the Core and determining action steps 
 
Using ODE resources/links in combination with 
district curriculum maps to address learning gaps 
and compact instruction, as possible; moving towards a 
blended approach to math instruction 
 
Expanded Gap Analysis Documents using ODE 
document as a guide 
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Teaching K-3 Literacy Online: 
 
How to teach reading when not with a child in a face-
to-face setting 
 
Mini-PD sessions - the basics of evidence-based early 
literacy instruction - series of short videos aligned with 
the Science of Reading/LETRS- option to use EdPuzzle to 
add reflection questions 
 
Using Predictable charts in K-1(daily plan) using high 
frequency words 
 
High frequency phrases-powerpoint (K-3) 
 
Language experience charts (K-1) 
 
Using predictable texts (K-2) 
 
Using decodable texts (1-2) 
 
Making Words (1-3) 
 
Language Immersion-Using Pocket Charts 
 
Recorded modeled lessons with built-in PD 
(instruction /planning/tech) - demonstrating online K-
3 reading instruction - all ELA components (would need a 
week per grade level or band to complete) 
 
Phonics Courses 
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Special Education Support: 
 

How to serve students remotely or online 
 
Communication log tool with built in tracking tools 
(Form, sheet, possible data studio application)  
 
Teleblend  

o HCESC has done this for years in a few rural school 
districts that needed a substitute or an SLP, etc. 

o Teleblend is a combination of virtual and once a 
month face-to-face or can be customized 
 

Telehealth/Teletherapy 
 
Virtual therapy (no face-to-face) that meets the 
guidelines established through HIPPA/FERPA. 

o Guidelines were relaxed but as we continue, 
HCESC is staying current in what is allowable in 
terms of Medicaid, platforms, privacy issues 
(HIPPA/FERPA) 
 

Consultation with parents 
o HCESC has made services more individualized 

because the staff is working with parents on how 
to best support their child's needs 

o Through remote experience, many of HCESC's 
providers can work more closely with the 
parents in helping them help their child with 
learning at home. 
 

You Tube Videos: 
▪ Calming strategies 
▪ Self-regulation 
▪ Physical activities (gym) 
▪ Cooking activities 

 
 
Lessons specific to IEP goals by all related service 
providers 
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Virtual Learning Service 
o An online learning experience for students 

unable to attend face-to-face learning, includes  
Intervention Specialist and any related services 
personnel  

o Intervention Specialist, OT, SLP, etc. serves 
multiple districts as their primary role so the 
district does not have to utilize their staff to do 
both online and face-to-face 

 
 
Legal Advice & Access 
 

Professional Development: 
 

Best practices in online learning (evidence-based) 
           Topics include:  

o Lesson design 
o Student engagement 
o Differentiation  
o Assessment 
o Building relationships (between student-teacher 

and student-student) 
o Classroom management 

 
 
Designing and creating instructional videos for 
students to engage with using Screencastify 
Screencastomatic  
 
 
Three [3] Strategies for Better Online Discussion 
 
White Papers & Leading Discussions (on the following) 

o PBL Remote 
o Classroom Management Remote 
o Data Remote 
o Student Engagement Remote 
o Feedback Remote 
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Google slides assignments aligned with ELA 

Components  

Coordinated & supported online Acadience Training 
  
Certification for K-3 and follow-up for teachers and 
paraprofessionals 
 
Using basic video editing tools for use in Google 
Classroom and Google Suite (such as inserting videos 
into Google Forms) to ensure equity 
 
Technology Assistance Group [TAG] Blended 
Learning Technology Bootcamp – August 5 and 6 
 
TAG Tech Tailgates 

o Quick professional development delivered 
virtually provided once a week (will probably 
provide this once or twice a month next year). 
Gives a quick comparison of technology 
integration tools and resources associated with 
them, with ideas for integration.  These were 
organized by category (like Online Assessment, 
Student Creation, etc.) 
 

Balance with Blended Learning (Catlin Tucker) Book 
Study, Wednesdays June 24-July 29,  

http://bit.ly/TAGblended 
 
 
 

Online Office Hours and various PD workshops for 
contracted customers 
 
Customized Professional Learning System Online 

o Developed for integration in Google Classroom, 
Echo and Abre. Available to be integrated in 
Schoology, Canvas and Moodle. Topics are 
varied.  Badges can be earned for completion of 
courses 
 

 

http://bit.ly/TAGblended
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Make it! Take it! 3D print it! 
o Virtual 3D Printer setup and professional 

development for use and integration – virtually!  
(Each user gets a 3D printer as part of the 
registration process if they do not already have 
access to one) 
 

Beyond Classroom Walls: Field Trips reimagined, 
Experts a click away, Friends from around the world 
 
Student Engagement: 3D World; Data; Story Telling; 
Gamified 
 
Collaboration: Get Googley; Collaborate with digital 
ideas; Old tools, new ways (fan favorites) 
 
Creativity and innovation: Telling stories through  
code.  
 
Explore the AR/VR Universe, Bringing digital to life 
with 3D printing. 
 
Parent/Caregiver support communication PD 
 

 
 
 
 
 
 

 
 

Whole Child Supports: 
 
Social Emotional Learning in Remote Learning 

SEL in Remote Learning Related PDS: Flipgrid for 

Beginners and Pear Deck for Beginners (both are step-

by-step PDs for getting started with using these in your 

classroom.  
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Trauma-Informed Transition Planning  
o With so many unknowns, districts will be forced 

into nimble decision-making. In our efforts to be 
efficient, we could create environments that are 
not trauma aware. Jumpstart thinking about 
transitioning to face-to-face instruction looking 
through a trauma lens.   
 

Compassionate Environments 
 
Look at building a classroom environment through a 
trauma informed lens. How do compassionate and 
resilient classrooms create environments that support 
staff and students alike? Investigate specific strategies that 
will support those who may have experienced vicarious 
trauma.  
 
The Brain and Trauma 
 
Explore stress, trauma, and the brain, as well as its 
compounding impact on academic achievement, behavior, 
and emotional well-being. Investigate how biology and the 
experiences of your parents and grandparents impact your 
performance without you even thinking about it.  
 
 
Vicarious Trauma and Compassionate Staff 
 
Staff burnout is a real thing. Given the current landscape of 
education, educators are burning out at unprecedented 
rates. Explore the differences between burn-out, 
compassion fatigue, and vicarious trauma. Recognize the 
signs of each and how to best address these factors. Better 
understand what you are experiencing and how to best 
address it.  
 
Creating Self-Care Action Plans 
 
Better understanding ourselves creates greater 
opportunity to understand and empathize with others. 
Learn how to develop a self-care action plan to support 
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your own well-being as you support your learners and 
fellow educators through the school year. 
 
The Nature of Resiliency and the Counterbalance of 
Trauma 
 
What does it mean to be a resilient learner? How do we 
become more resilient as individuals? Delve into the topic 
of resiliency, understand how to foster resiliency in your 
learners and the importance of relationships, a protective 
faction, in creating stronger resiliency.  
 

Parent Workshop Series on Social Emotional Learning 
in the Home, Building Resiliency in the Community 
and Understanding How to Deal with Traumatic 
Events. 

o The goal of this series is to provide it through a 
school district as an outreach or parental 
involvement opportunity through the school. The 
idea is to have a compatible session while will 
engage students around the same topics.   

 

 

 

Behavior Technician Support & Services 

Full Range of Social Emotional Services & Support 

One Degree Shift 

Trauma Informed Systems of Support [TISS] 

MTSS Support & Training 

PBIS Support & Training 
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Communications: 

Communication Specialist to assist with internal and 

external communication to school communities. 

Health & Safety: 

Health & Safety Director to provide guidance and 

assistance to district as they plan for changing context 

HCESC CONTACT INFORMATION 

Hamilton County ESC is available to customize the services 

and support your district needs in meeting the challenges 

of the COVID-19 pandemic and to assist you in not only 

responding but recovering and reinventing what 

education will look like in the future to better meet the 

needs of all students and assure equality in education. 

For assistance or to discuss planning to meet your needs, 

please contact one of the following Directors: 

Karen Austin, Instructional Services Center Director 

Karen.austin@hcesc.org, 513-674-4512 

Paul Smith, Center for Urban Educational Services [CUES] 

Paul.smith@hcesc.org, 513-674-4214 

Arline Pique, Technology Assistance Group [TAG] 

Arline.pique@hcesc.org, 513-674-4312 

Sally Demmler, Intervention & Support Services [ISS] 

Sally.demmler@hcesc.org, 513-674-4270 

Kathy Tirey, Early Learning Program [ELP] including 

Head Start 

Kathy.Tirey@hcesc.org, 513-674-4203 

Mindy Fischer, Behavioral & Mental Wellness Support 

Services 

Mindy.fischer@hcesc.org, 513-674-4296 

mailto:Karen.austin@hcesc.org
mailto:Paul.smith@hcesc.org
mailto:Arline.pique@hcesc.org
mailto:Sally.demmler@hcesc.org
mailto:Kathy.Tirey@hcesc.org
mailto:Mindy.fischer@hcesc.org
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You may also contact: 

Steve Kramer, Customer Engagement Liaison 

Steve.kramer@hcesc.org, 513-674-4224 

Bill Myles, Customer Engagement Liaison 

Bill.myles@hcesc.org, 513-674-4561 

Bill Sears, Customer Engagement Liaison 

Bill.sears@hcesc.org, 513-674-4207 

Vikki Clemons, Assistant Superintendent 

Vikki.clemons@hcesc.org 

Chad Hilliker, Superintendent 

Chad.hilliker@hcesc.org 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:Steve.kramer@hcesc.org
mailto:Bill.myles@hcesc.org
mailto:Bill.sears@hcesc.org
mailto:Vikki.clemons@hcesc.org
mailto:Chad.hilliker@hcesc.org
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Task List: 

o    

o    

o    

o    

o    

o    

o    

o    

o    

o    

o   

o    

o    

o     
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Notes:  

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 


