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Purpose of the Guide: This document can be used to help Building Leadership Teams (BLT) analyze their school-wide Positive Behavior Supports (PBS) to identify areas in need of further problem solving and action planning.  After completing this guide, the PBS Team will need to look in depth at the area(s) they identified that need further work and planning.

Who at Your School Should Fill This Out?  Your BLT should complete the PBS Analysis Guide.  The team should include people trained in PBS and familiar with the building’s implementation of PBS

Documents That Aide Your Team in Filling Out the Guide:  The PBS Analysis Guide should be completed by looking at data/artifacts and completing observations and interviews about what your building is doing – not just peoples’ recollections.  In order to complete the PBS Analysis Guide, the BLT will need the following documents/data sources:

(  School-wide Expectations

(  Observations of Posted Expectations

(  Behavior Matrix Across Settings

(  Lesson Plans for School-wide Expectations

(  Implementation Plan for Instruction or Schedule for Instruction

(  Written Plan for Acknowledgement System

(  Student Handbook

(  Teacher Handbook

(  Written Description of Office Managed vs. Staff Managed Behaviors

(  Definition of Problem Behaviors

(  Office Discipline referral Form

( “Big 5” Reports (with graphs) – Average Referral per Day per Month, Referrals by Behavior, Referrals by Time, Referrals by Location, and Referrals by Student

(  Written Plan for Ensuring Accuracy of Data Entry for ODR’s

(  Student Interview Results

(  Staff Interview Results

(  Effective Behavior Support (EBS) Survey (if completed)

(  School-wide Evaluation Tool (SET) (if completed)

(  Year End Report of ODR’s

(  Disaggregated ODR data

Supporting documents listed in the Resources/Evidence column of the PBS Analysis Guide which may help the team to complete and use the guide were provided to district coaches in the Implementation Planning for a Three-Tier Model binder and are also available online at www.swoserrc.org

Acknowledgements:  With appreciation for the significant contributions of Dr. Tanya Ihlo and Dr. Melissa Nantais, this tool was developed by the OH State Support Team Region 13 Positive Behavior Supports Work Group, 2007-2008.
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	TIER 1 School-Wide


	
	Resources and Documented Evidence

	
	The BLT calculates the average ODRs per 100 students per school day each month and compares this number to the system average (based on the grade range served):          
	-Cost/Benefit Analysis

-SWIS Summary

-www.swis.org

-Horner and Sugai, 2007

-Disaggregated data template

-Dissagregated data graphs

-www.NCcrest.org

OhioEMIS Warehouse

	
	
Formula

Step 1.
Total Enrollment =  


Divide Enrollment by 100 (move decimal to left 2 places) =  

Step 2.
Average ODR per day = 


Divide average ODR      by enrollment per 100      =


This is your average ODR per 100 students per school day.
	

	
	The school’s average ODR per 100 students per school day is AT OR BELOW the average ODR per 100 students per school day (based on the grade range served).  Circle one:


K to 6
       = .34


 

6 to 9
       = .98 


 Horner et.al., SWIS Summary 2007

9 to 12
       = .93


 See www.swis.org for most current


K-(8-12)       = .86 


 standards statistics.
	

	
	If the school’s average ODR per 100 students per school day IS ABOVE the average ODR per 100 students per school day (based on the grade range served), then the BLT has further examined the schoolwide system of PBS
	

	
	ODR data are further examined to determine:
	

	
	
	What types of problem behaviors are of concern?
	

	
	
	Where are the concerns (settings)?
	

	
	
	What time(s) of day are of concern?
	

	
	
	What is happening during this/these time(s) of day?
	

	
	
	Is a particular grade more of a concern?
	

	
	ODR data are routinely disaggregated by NCLB subgroups and examined for concerns related to disproportionality.  (Percentage of disciplinary actions should not exceed percentage of enrollment in each subgroup.)
	


	
	
	If:
>40% of students received 1 + ODR


>2.5% ODR/student

Then:   Need to consider modifying universal supports to improve overall 
system (teach, resurrect, & positively reinforce expected 
behaviors) .

                                                                                                                                               
	

	
	
	If:
>60% of referrals come from classroom


>50% of ODR come from <10% of classrooms

Then:
Need to consider enhancing universal or targeted classroom


management practices (examine academic engagement &


success; teacher pre-correct for & positively reinforce expected


classroom behavior & routines).                                       
	

	
	
	If:
>35% of referrals come from non-classroom settings


>15% of students referred from non-classroom settings

Then:
 Need to consider enhancing universal behavior management


 practices (teach, pre-correct for, & positively reinforce behavior &


 routines; increase active supervision in non-classroom settings-


 move, scan, interact).                                                                            
	

	
	
	If: 
Disaggregated disciplinary data illustrate that the percentage of 


disciplinary actions of any subgroupus exceeds the enrollment of 


students in that subgroup.

Then:
Need to consider examining the extent to which culturally 
responsive practices are being implemented.



	

	How Healthy is Your Schoolwide System?
	Resources and Documented 
Evidence

	
	The BLT runs a year end summary report that looks at the “Big 5” reports across the entire school year:
	-Sample: Big 5 Graphs

-www.swis.org

	
	
	Average Referrals Per Day Per Month
	

	
	
	Referrals by Problem Behavior
	

	
	
	Referrals by Location
	

	
	
	Referrals by Time of Day
	

	
	
	Referrals by Student
	

	
	The BLT runs a year end report that identifies the number of students with:.
	

	
	0 to 1 referrals
	and compares it

to the following

percentages:
	85% to 90% of student population
	

	
	2 to 5 referrals
	
	5 to 10% of student population
	

	
	6 or more referrals
	
	1 to 5% of student population
	

	
	The BLT runs a year-end summary report that looks at subgroup disproportionality.


	


	In

Place
	Clear Expectations
	Resources and Documented Evidence

	
	1. Developed 3 to 5 clear school-wide expectations:
	www.pbssurveys.org
Sample student survey

Sample poster

Sample matrix

	
	a.
	
	

	
	b.
	
	

	
	c.
	
	

	
	d.
	
	

	
	e.
	
	

	
	2. The following groups had input into developing the school-wide expectations:
	

	
	
	Administration
	

	
	
	All Staff
	

	
	
	Parent/Families
	

	
	
	Teachers
	

	
	
	Students
	

	
	
	Community Members
	

	
	3. Input from the group(s) is representative of the demographics of the student body and school community.
	

	
	4. Posters are developed with consideration of the cultural/linguistic background of the student population (e.g., language, pictures, accessibility).
	

	
	5. Expectations have been posted in key locations throughout the school.
	

	
	6. The school-wide expectations have been defined across all school settings, including (check those that apply and attach behavior matrix):
	

	
	
	Classrooms
	

	
	
	Hallways
	

	
	
	Restrooms
	

	
	
	Cafeteria
	

	
	
	Office
	

	
	
	Playground
	

	
	
	Bus
	

	
	
	Bus Stop
	

	
	
	Other
	


	In

Place
	Explicit Instruction
	Resources and Documented Evidence

	
	1. Lesson plans have been developed to teach expectations across all settings in order to make hidden rules visible to students from diverse backgrounds.
	-Sample lesson plans

-Lesson plan template



	
	2. Developed lesson plans:
	

	
	
	Include all the components of effective, culturally responsive instruction:

explanation, demonstration, examples and non-examples, practice and reinforcement
	

	
	
	Have incorporated student’s prior knowledge and experience about the expectation(s)
	

	
	
	Have incorporated student/family input of examples and non-examples of expectations
	

	
	
	Include grade/age appropriate components
	

	
	
	Include checks for understanding
	

	
	3. There is a detailed plan for teaching expectations that includes:
	

	
	
	When lessons will be taught
	

	
	
	How the lessons will be taught
	

	
	
	Who will teach the lesson
	

	
	
	How the lessons will be differentiated to include all students (e.g. students with and without disabilities)
	

	
	4. The school-wide expectations are taught to all students annually (check all that apply):
	-Sample schedule

-Booster session sample

	   
	
	At the start of the school year
	

	
	
	Through “booster” sessions throughout the year at times data indicated increases in office discipline referrals (ODR)
	

	
	
	Other times:
	

	
	
	Classroom instruction includes explicit explanation, practice, and reinforcement of specific routines and procedures
	

	In

Place
	System for Acknowledgement
	Resources and Documented Evidence

	
	1. There is a school-wide system for acknowledging students for expected behaviors that includes (see attached):     
	-List of acknowledgements

-Sample acknowledgement plan (Gotcha)

	
	
	What it is
	

	
	
	How a student can receive it
	

	
	2. The system is written/recorded in student handbooks, teacher handbooks and/or school policy.
	

	 
	3. All parents get frequent positive feedback about their children.
	

	
	4. Each student has at least one adult with whom she/he has a positive interaction each day.  (Consistent use of 4 positives to 1 negative by school staff.)
	

	
	5. The school-wide system reflects student/family input that is representative of the demographics of the student body and school community.
	

	In

Place
	System for Managing Disruptions
	Resources and Documented Evidence

	
	1. There is a clear distinction between problem behaviors that are staff managed versus office managed that is documented and available for staff reference and has been reviewed with all staff annually (see attached).
	-Staff vs. office-managed behavior example 

	
	2. There are written definitions for problem behaviors that staff agree to and use (see attached):
	

	
	
	The definitions are available to all staff for reference
	

	
	
	The behavioral definitions are reviewed annually with all staff
	


	
	3. There is a continuum of procedures for discouraging rule-violating behavior that is available to all staff, students and families.
	Sample discipline procedure flowchart

	
	4. The school-wide system for behavior corrections:
	

	
	
	Is known by all members of the school community (i.e., students, parents, staff)
	

	
	
	Is applied in a respectful, firm, fair, and consistent manner across all adults and settings
	

	
	
	Contains an instructional component
	

	
	
	Is designed and implemented for automatic application
	

	In

Place
	Data System and Collection
	Resources and Documented Evidence

	
	1. The office discipline referral form includes (see attached):
	Sample referral form

	
	
	Time of Day
	

	
	
	Location
	

	
	
	Motivation
	

	
	
	Problem Behavior
	

	
	
	Referring Staff
	

	
	
	Consequence
	

	
	2. There is an electronic database used for office discipline referrals that can 

generate graphs of the “Big 5 reports,” and can generate disaggregated behavior graphs.
	

	
	3. Data entry time is allocated and scheduled so that data entry is no more than 1 week behind.
	

	In

Place
	Data Analysis and Sharing
	Resources and Documented Evidence

	
	1. There is a Building Leadership Team (BLT) that ensures implementation:
	

	
	
	The BLT routinely reviews the “Big 5 reports” and disaggregated data within the first 5 minutes of each meeting
	

	
	
	The BLT uses the data for action planning as needed
	

	
	
	The data are routinely shared with school faculty and staff
	

	
	
	The data are routinely shared with, and explained to, parents, families, and other community members
	

	In

Place
	Adherence Data
	Resources and Documented Evidence

	
	1. Adherence checklists have been developed for all lesson plans.
	

	
	2. There is a plan for collecting adherence data through (check all that apply):
	

	
	
	Self-report
	

	
	
	Observation
	

	
	3. There is a system for ensuring all staff are delivering acknowledgements as planned so that:
	

	
	
	At least 80% of a representative random sample of students report receiving an acknowledgement within the last month
	

	
	
	At least 80% of a random sample of staff report giving out an acknowledgement within the last week
	

	
	4. Individuals responsible for ODR data entry received explicit training on data entry.
	

	
	5. There is a system that ensures the accuracy of data entry (attach description).
	


	Tier 1
	Supplements to Schoolwide Supports
	Resources and Documented Evidence

	
	Support for (check only one):
	

	
	
	Specific Location: 
	

	
	
	Classroom Management:
	

	
	
	Specific Behavior:  
	

	What:

When:

Who:

Plan for Progress Monitoring: 



	Tier 1
	Supplements to Schoolwide Supports
	Resources and Documented Evidence

	
	Support for (check only one):
	

	
	
	Specific Location: 
	

	
	
	Classroom Management:
	

	
	
	Specific Behavior:  
	

	What:

When:

Who:

Plan for Progress Monitoring: 




	TIER 2 Targeted 

	In

Place
	1.  Intervention:  Team Formation
	Resources and Documented Evidence

	
	1. There is a building team that coordinates the targeted behavior interventions.
	

	
	2. The team has diverse role representation and includes individuals with skills in/knowledge of:
	

	
	
	Data-based decision making
	

	
	
	Collaborative problem-solving
	

	
	
	Function-based analysis
	

	
	
	The influence of culture on behavior/behavior expectations
	

	
	3. The building leadership team (check all that apply)
	

	
	
	Meets at least monthly to:
	

	
	
	Review student progress monitoring data
	

	
	
	Identify additional students in need of targeted supports
	

	
	
	Determine if students need more intensive supports (Tier Three)
	

	In 

Place
	2.  Entry Decision Rules
	Resources and Documented Evidence

	
	1. There are established decision rules for identifying which students will receive targeted (Tier Two) behavior interventions that are: 
	

	
	
	Written down
	

	
	
	Known by the staff
	

	
	
	Used by the team
	

	
	2. Behavior data for students with 2 or more ODRs will be examined by the team to determine motivation/function of the problem behavior(s)
	

	
	
	Whether to intervene with targeted support
	

	
	
	Whether to monitor (watch list)
	

	
	
	Other:
	

	In 

Place
	3.  Intervention:  Implementation of Programs and Strategies
	Resources and Documented Evidence

	
	1. There are Tier 2 research-based interventions available on a continuous basis.
	www.interventioncentral.com
www.pbis.org
www.pbismaryland.org
-SBR definition (general resources)



	
	2. Staff are aware of how to access Tier 2 interventions
	

	
	3. Interventions are linked to the schoolwide systems (same language, etc.).
	

	
	4. Interventions are implemented within 3-5 days of data-indicated concern.
	

	
	5. Interventions are function-based:  selected intervention is aligned with hypothesized reason for behavior.
	

	
	6. Interventions are culturally responsive.
	

	
	7. Intervention implementers have been trained in intervention procedures.
	

	
	8. Adherence checklists(s) have been developed for intervention.
	

	
	9. There is a plan for collecting adherence data through (check all that apply):
	

	
	
	Self-report
	

	
	
	Observation
	


	In

Place
	4.  Assessment
	Resources and Documented Evidence

	
	1. Students routinely receive more frequent regular monitoring:
	

	
	
	Office referrals examined once per month
	

	
	
	More sensitive measure of performance is established (i.e. daily checklist, weekly tally, teacher report, self report)
	

	
	
	Data are graphed with basic graph elements
	

	
	
	More sensitive measure is evaluated weekly or bi-weekly.
	

	
	2. Parents/caregivers are notified of intervention and progress.
	

	
	3. Students are notified of intervention and progress
	

	In

Place
	5.  Exit Decision Rules
	Resources and Documented Evidence

	
	1. There are established decision rules for determining when a Tier 2 intervention is faded and a student exits, returning to Tier 1 supports only, that are:
	

	
	
	Written down
	

	
	
	Known by staff
	

	
	
	Used by the team
	

	
	
	Enough data to see trend (7 points)
	

	
	
	3 data points above/below aim line indicating progress
	

	
	2. Decision rules are routinely checked for unintended outcomes that are resulting in over-representation of any student group in more intensive supports.
	


	TIER 2 TARGETED INTERVENTION

	What:

Behavior Targeted:

· Intervention was developed/selected through group-based functional assessment to match with 
function of target behaviors

How Often:

Person(s) Responsible:

Materials Needed:



	What:

Behavior Targeted:

· Intervention was developed/selected through group-based functional assessment to match with 


function of target behaviors

How Often:

Person(s) Responsible:

Materials Needed:

	What:

Behavior Targeted:

· Intervention was developed/selected through group-based functional assessment to match with 
function of target behaviors

How Often:

Person(s) Responsible:

Materials Needed:




	TIER 3 Intensive 

	In

Place
	1.  Intervention:  Team Formation
	Resources and Documented Evidence

	
	1. There is a collaborative problem-solving team formed to identify an individualized plan for the student
	

	
	
	There are established procedures for how a team of relevant stakeholders is formed around the student
	

	
	
	A team meets to develop an intervention plan within 2 weeks of meeting Tier 3 criteria
	

	
	2. The team has diverse role representation of members who know the student best and includes:
	

	
	
	Teacher
	

	
	
	Parent/Caregiver
	

	
	
	Facilitator of collaborative problem solving /functional behavior assessment
	

	
	3. Team may also include:
	

	
	
	Cultural broker
	

	
	
	Student 
	

	
	
	Mental health provider
	

	
	
	Other relevant stakeholders:
	

	In

Place
	2.  Entry Decision Rules
	Resources and Documented Evidence

	
	1. There are established decision rules for identifying which students will receive intensive (Tier 3) behavior interventions that are:
	

	
	
	Written down
	

	
	
	Known by staff
	

	
	
	Used by the team
	

	
	
	Rules include students with 6 or more office discipline referrals (ODR)
	

	
	
	Rules include students with less than 6 ODRs; however, safety concerns or significant consequences such as more than 10 days removal from school indicate need for intensified support.
	

	
	
	Rules include 7 data points within Tier 2 with at least 3 consecutive data points indicating progress below the aimline
	

	
	
	Other:
	

	In 

Place
	3.  Intervention:  Process for Designing Supports
	Resources and Documented Evidence

	
	1. The Team determines that the student is ready for Tier 3:
	

	
	
	Tier 1 has been fully implemented
	

	
	          
	Tier 2 targeted interventions have been fully implemented
	

	
	
	Reliable progress monitoring data have been collected AND show  need for additional supports (at least 7 data points indicating lack of progress; at least 6 major office referrals or less with safety concerns)
	


	
	2. The team utilizes and documents a research-based collaborative problem-solving framework to identify student needs and supports:
	Crone & Horner, 2003

O’Neill, et al 1997

-Problem-solving form (general resources)

-Problem-solving process adherence checklist (general resources)

	
	
	Problem Identification
	

	
	
	Problem Analysis / Hypothesis
	

	
	
	Goal Setting
	

	
	
	Plan Development and Implementation
	

	
	
	Plan Evaluation
	

	
	3. The team conducts a functional-behavior assessment routinely to further inform problem solving
	

	In 

Place
	4.  Intervention:  Implementation of Programs and Strategies
	Resources and Documented Evidence

	
	1. Tier 3 interventions remain connected to Tiers 1 and 2:
	

	
	
	Tier 3 interventions are aligned with Tier 1 school-wide supports.
	

	
	
	Tier 3 is a possible extension and/or expansion of Tier 2 support.
	

	
	2. The team produces a written intervention plan with specified steps that include:
	

	
	
	Instruction in replacement behavior(s)
	

	
	
	An acknowledgement system
	

	
	
	A consequence hierarchy
	

	
	
	Components consistent with the function of or motivation for problem behavior(s) identified during problem analysis
	

	
	
	Who will implement the intervention
	

	
	
	Frequency of intervention
	

	
	
	Duration of intervention
	

	
	
	Crisis plan if needed to address safety concerns
	

	
	3. Intervention plan includes key components of effective instruction:
	

	
	
	Direct teaching of skills
	

	
	
	Modeling
	

	
	
	Opportunities to practice
	

	
	
	Immediate feedback (reinforcement and error correction)
	

	In

Place
	5.  Assessment
	Resources and Documented Evidence

	
	1. A plan is developed for progress monitoring and indicates:
	Sample progress monitoring graph

	
	
	Measure that is reliable, sensitive to growth
	

	
	
	Frequency (weekly at a minimum)
	

	
	
	By whom
	

	
	2. There is a plan for collecting adherence data through (check all that apply):
	

	
	
	Self-report
	

	
	
	Observation
	

	
	
	Intervention checklists
	


	In

Place
	6.  Exit Decision Rules
	Resources and Documented Evidence

	
	1. There are established decision rules for identifying which students will fade out/exit intensive (Tier 3) behavior interventions that are:
	

	
	
	Written down
	

	
	
	Known by staff
	

	
	
	Used by the team
	

	
	
	At least 7 data points with 3 consecutive data points indicating progress above the aimline
	

	
	
	Other:
	

	
	2. Decision rules are routinely checked for unintended outcomes that are resulting in over-representation of any student group in more intensive supports.
	


	TIER 3 INTENSIVE INTERVENTION

	What:

Behavior Targeted:

· Intervention was developed/selected through group-based functional assessment to match with 
function of target behaviors

How Often:

Person(s) Responsible:

Materials Needed:



	What:

Behavior Targeted:

· Intervention was developed/selected through group-based functional assessment to match with 


function of target behaviors

How Often:

Person(s) Responsible:

Materials Needed:

	What:

Behavior Targeted:

· Intervention was developed/selected through group-based functional assessment to match with 
function of target behaviors

How Often:

Person(s) Responsible:

Materials Needed:




    PBS Analysis Guide

    Glossary of Terms

	“Big 5” Reports
	These are listed in the list of documents on the introductory page of this guide and on page 2 of the guide in the section titled How Healthy is Your School-wide System.

	BLT
	Building Leadership Team

	Booster
	This is a “reminder” instructional session to re-teach specific procedures/expectations for a specific setting/location.

	Cultural Broker
	Someone who is knowledgeable about the school culture and the culture of the student’s family who can help bridge understanding of school and family norms.

	EBS
	Effective Behavior Support Surveys are available electronically at www.pbssurveys.org

	NCLB
	No Child Left Behind

	NCcrest
	National Center for Culturally Responsive Educational Systems

	ODR
	Office discipline referral

	PBS
	Positive behavior supports

	SBR
	Scientifically-based research

	SET
	School-wide Evaluation Tool

	SWIS
	School-wide Information Systems
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