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	Date:


	Team Members Completing:

	School:  


	


Directions:  All items listed below each Supporting Practice must be present in order to check “In place.”

	In 

Place
	LEADERSHIIP
	Resources and Documented Evidence

	Building Leadership Team

	
	SUPPORTING PRACTICE 1

A building leadership team is in place and works to implement tiers of academic and behavior supports.
	Ohio Leadership Advisory Council Leadership Framework

Ohio Principal Standards

Cultural Competence Survey

	
	
	a) There is a representative building team that crosses grade levels and content areas, (e.g. administrators, teachers, specialists, community/family etc…).
	

	
	
	b) The representative building team meets regularly throughout the year 
	

	
	
	c) The team creates, implements and monitors data-based action strategies that focus on implementing and monitoring school-wide tiers of academic and behavior supports.
	

	
	SUPPORTING PRACTICE 2

The building leadership team ensures that policies, practices and procedures are consistent with implementing proactive tiers of academic and behavior supports.
	

	
	
	a) Building policies are examined to determine the extent to which they support integrated tiers of academic and behavior supports and are changed as necessary.
	

	
	
	b) There are procedures in place to ensure nondiscriminatory practice that support access to high quality curriculum and instruction these procedures include mechanisms for monitoring implementation and student outcomes at each tier of support to ensure effectiveness of practice for every student
	

	
	
	c) Efficient procedures are in place to provide proactive access to tiers of support.
	

	
	
	d) Student outcomes across subgroups are examined (including graduation rate, retention, special education placements, advanced placement course selection rates suspensions and expulsions) for the degree to which there is disparity between student subgroups. Indicators of systemic bias are analyzed and problems are addressed in action planning
	

	
	
	e) Practices are examined to ensure that they are non-discriminatory and allow for equitable access to quality instruction and enriching educational experiences.
	

	
	
	f) The team examines policies for unintended outcomes resulting in institutionalized bias towards any student group. (e.g. Zero Tolerance policies)
	

	
	SUPPORTING PRACTICE 3

The building leadership team (BLT) ensures that professional learning opportunities adequate to support and sustain implementation are embedded in the building’s Professional Development plan.
	

	
	
	a) Building action strategies include professional development to ensure those implementing the plan have the knowledge, skills and necessary support.
	

	
	
	b) Collaborative teams within the building function as professional learning communities that focus on learning to use data in an efficient and effective collaborative problem solving process.
	

	
	
	c) Coaching and facilitation are available to support the work of the team(s) as needed.
	

	
	
	d) The BLT ensures that various professional learning opportunities (e.g, book studies, peer observations, action research, professional learning communities etc..) are organized.
	

	
	
	e) There are processes for helping new staff learn the systems for academic and behavior supports. 
	

	
	
	f) Increasing cultural competence for adults and students in the school is a focus for professional learning.
	

	
	
	SUPPORTING PRACTICE 4

The building leadership team ensures that collaborative problem solving teams (e.g., grade-level, cross-grade level, content area, departmental teams, committees etc…) are in place to guide and support the work building wide.
	

	
	
	a) Grade-level, cross-grade level, and/or content area teams are established.
	

	
	
	b) The  work of all teams is aligned to the district and school vision, mission and goals.
	

	
	
	c) All teams are supported to use collaborative problem solving to make data-based decisions regarding instruction and behavioral supports.
	

	
	
	d) The BLT periodically reviews the purpose and membership of teams to ensure that there is not duplication in function of teams.  Where duplication exists, teams are integrated or other adjustments are made.
	


	In

Place
	COLLABORATIVE STRATEGIC PLANNING
	Resources and Documented Evidence

	Teaming Practices

	
	SUPPORTING PRACTICE 1

Teams use effective collaboration skills.
	

	
	
	a) The purpose of each team is overtly stated.
	

	
	
	b) Team members come prepared for meetings.
	

	
	
	c) The input and expertise of every team member is valued and respected
	

	
	
	d) Input from diverse stakeholders is actively sought and used in the action planning process.
	

	
	
	e) Action planning includes strategies for communicating with, and involving culturally and linguistically diverse families.
	

	
	
	f) Diverse ideas are expressed and disagreements are discussed openly, being viewed as opportunities to learn more about different perspectives on the situation.
	

	
	
	g) Team members invite input from each person.
	

	
	
	h) Team decisions are based on observable, valid, reliable information.
	

	
	
	i) The use of jargon is minimized.  Team members use familiar language.
	

	
	SUPPORTING PRACTICE 2

Teams use effective team processes.
	

	
	
	a) Roles such as: facilitator, timekeeper, and recorder are used to insure efficient use of time.
	

	
	
	b) An agenda or a process is agreed upon to facilitate effective, efficient teamwork.
	

	
	
	c) A written record of meeting notes and decisions made at the meetings is shared with all team members in a timely manner.
	

	
	
	d) Follow-up tasks are assigned and a record of who is to do what and by when is written.
	

	
	
	e) There are processes articulated to prevent and manage conflict productively (e.g. identifying underlying concerns, active listening…)
	

	
	
	f) Time for collaboration is part of the building schedule.
	


	Data-based Decision Making

	
	SUPPORTING PRACTICE 

Multiple relevant data sources are used during Collaborative Strategic Planning by teams and individual educators
	

	
	
	a) Universal screening data (e.g., CBM, DIBELS, AIMS WEB, SWIS etc.) are used.
	

	
	
	c) Use of aggregated and disaggregated data focused on student achievement is the norm within the culture of the school.
	

	
	
	d) The building leadership team ensures that school-wide data are accessible to all school teams.
	

	
	
	e) All teams are knowledgeable about the data sets (building, classroom, course content and individual student data) that they are expected to use.
	

	
	
	f) The BLT ensures that both formative and summative assessments are: reliable and valid, used as intended, aligned with rigorous curriculum and standards, and used to guide instruction.
	

	Problem Solving
	

	
	SUPPORTINGPRACTICE 

Collaborative teams engage in effective efficient action planning for implementing tiers of academic and behavior supports using the Collaborative Strategic Planning Process.

Teams:
	

	
	
	a) use data to select or generate a problem definition statement that is a mismatch between desired and actual situations in observable and measurable terms
	

	
	
	b) examine information for problem analysis [from tools such as the Planning and Evaluation Tool for Effective Schoolwide Reading Programs-Revised (PET-R), Effective Behavior Support Schoolwide Survey (EBS), Literacy Analysis Guides & PBS Systems Analysis Guide, Leadership and Teaming Analysis Guide, Math Analysis Guide] and include a written hypothesis based on the data
	

	
	
	c) write or select goal statements that are observable, measurable and based on specific standards of performance
	

	
	
	d) include tasks and strategies necessary for implementing the research and evidence based practices included in tiers of academic and behavior supports in CCIP/CIP documents where applicable
	

	
	
	e) record specific steps, time lines and assignment of responsibilities for implementing next steps toward 3 tiers of academic and behavior supports  
	

	
	
	f) gather data to monitor the extent to which the planned tasks and strategies are implemented as intended and make adjustments as necessary.
	

	
	
	g) gather data to monitor student outcomes for the purpose of making decisions about continuing and/or modifying the plan.
	


	Systems for Implementing Tiers of Instructional/Intervention Supports

	
	SUPPORTING PRACTICE 1  

The building leadership team (BLT) establishes systems of school-wide, targeted and intensive tiers of supports to address any educational concern.
	Response to Intervention Policy Consideration and Implementation

	
	
	a) There is a process in place for teachers and parents to initiate and/or access collaborative problems solving for individuals or groups of students in need of intervention planning.  
	

	
	
	b) All teachers, related service personnel and parents are knowledgeable about the process to initiate and/or access intervention planning for students in need of school-wide, targeted and intensive supports. 
	

	
	
	c) To ensure effective and efficient planning of supports for students, the BLT periodically assesses the extent to which members of the staff are skilled in; collaborative problem solving, use of problem analysis tools, interpreting school-wide and individual student data, progress monitoring and intervention design/selection that reflects scientifically-based research. 
	

	
	
	d) Collaborative problem solving teams for individual students consist of the student (when appropriate), those providing direct service to the student, parents, and others with expertise related to the student’s or family’s needs (e.g. specialists, cultural brokers*, interpreters, etc.)
	

	
	
	e) The BLT promotes accurate documentation of decisions made by collaborative problem solving teams regarding student progress, interventions and student movement between tiers of supports. 
	

	
	
	f) Student performance data are graphed and used to evaluate the overall effectiveness of programs and supports used across the three tiers.  
	

	
	
	g) The percentage of students representing the 4 NCLB subgroups involved in tier two and tier three supports are reviewed annually and are examined for patterns of disproportionality.
	

	
	
	h) Consistent overrepresentation of any student subgroup requiring tier two and/or tier three supports is addressed by improving the cultural responsiveness of tier one or tier two instruction.
	

	
	SUPPORTING PRACTICE 2

The building leadership team supports the use of student performance and tiered instruction/intervention implementation data in all instructional programming decisions including Special Education eligibility and Special Education programming.
	

	
	
	a) The BLT monitors the extent to which procedures for the collection and entry of universal screening data are followed by staff.
	

	
	
	b) School-wide data are made accessible to collaborative problem solving teams for use in school-wide, targeted and intensive support planning.
	

	
	
	c) The BLT establishes procedures to ensure that implementation and progress monitoring data from previous collaborative problem solving team meetings are accessible to all student problem-solving teams including, multifactored evaluation and IEP teams. 


	



	Date:


	Team Members Completing:

	School:  


	


Building leadership team members, including the building principal, should select a method for gathering the information requested in this section. 

For example:

· The principal individually completes this section and discusses it with the team.

· The team discusses and completes the items as a group.

· Each team member completes this section anonymously and the principal summarizes the results for the team.

· Other: ________________________.

Directions:  All items listed below each Supporting Practice must be present in order to check “In place.”

	In 

Place
	LEADERSHIP
	Resources and Documented Evidence

	Administrative Leadership The building principal, leads changes in policies, practices and procedures to develop and sustain tiered systems of supports by coordinating and facilitating leadership teams and practices.

	
	SUPPORTING PRACTICE 1

Establish vision driven school-wide efforts toward rigorous achievement goals for all students through effective curriculum, instruction and assessment. 

The principal: 
	Ohio Leadership Advisory Council Leadership Framework

Ohio Principal Standards


	
	
	a) frequently communicates; verbally, and in writing, the building’s shared vision across all internal and external stakeholder groups 
	

	
	
	b) frequently communicates; verbally and in writing, non-negotiable student performance goals that are consistent with district priorities and represent high standards of achievement for all students
	

	
	
	c) leads improvements in policies, practices and procedures that are focused on closing achievement gaps 
	

	
	
	d) provides clarity to the school community regarding the line of authority for decision making related to curriculum, instruction, assessment and school climate
	

	
	
	e) leads the examination of all building initiatives to ensure that members of the school community understand how initiatives are interconnected, and that incompatible efforts do not impede the implementation of effective schoolwide tiers of instructional/intervention supports
	

	
	
	f) facilitates the evaluation of practices related to implementation of rigorous curriculum and instruction aligned with research, district priorities and state content standards (e.g., using classroom walk through, curriculum implementation checklists, literacy and behavior analysis guides, etc.)
	


	
	SUPPORTING PRACTICE 2

Engages staff, students, family members and civic, business and service organization partners, to create a dynamic school community that sustains systems for school-wide tiers of academic and behavior supports. 

The Principal:
	

	
	
	a) develops the leadership capacity of others by distributing leadership roles throughout teaming structures within the school and establishes procedures for regular communication with these leaders
	

	
	
	b) communicates progress toward implementation of tiered systems for academic and behavior supports across the school community (e.g., report of implementation progress is a standing agenda item for staff meetings, newsletters, website etc.)
	

	
	
	c) provides leadership to create conditions for the well being of all students including culturally and linguistically diverse students (e.g., addresses cross-group bullying, racial tension, home/school conflicts etc.)
	

	
	
	d) ensures that differences in values between families and school programs are addressed through cultural reciprocity*
	

	
	
	e) collaborates with civic, business and service organizations to enhance implementation of academic and behavior supports 
	

	
	SUPPORTING PRACTICE 3

Ensure that people, time and fiscal resources are developed and allocated to support implementation of tiered academic and behavior supports. 

The Principal:
	

	
	
	a) presents and advocates for building resource needs during district meetings and provides updates on the school’s use of district resources to implement academic and behavior supports that address the district’s priority goals
	

	
	
	b) uses student performance and implementation data to guide development of school budget and allocates resources to support building action tasks and steps (e.g., does not respond to marketing or money incentives that are not aligned with research-based strategies that have been selected based on data)
	

	
	
	c) allocates and provides authority for use of building resources to support implementation (e.g., does not assign responsibility for implementing strategies without also providing the authority and resources to support the work)
	

	
	
	d) screens, interviews and selects staff based on skill-sets and role definitions that support building implementation needs
	

	
	
	e) reviews policies to determine the extent to which quality staffing, facilities, and instructional materials are equitably distributed and implements actions to correct any inequities 
	

	
	
	f) aligns performance reviews of all staff (including principal and assistant principals) with building instructional goals and strategies selected to address those goals (e.g., district  and /or building identified priority goals and strategies in continuous improvement plans including tiers of academic and behavior support)
	

	
	
	g) ensures that there are procedures in place to develop the capacity of all staff (including principal and assistant principals) for implementing practices described in the building action plan 
	

	
	
	h) makes sure that scheduling and time management is adequate for collaboration and planning to ensure implementation of action tasks
	


*Cultural reciprocity includes two-way communication about the expected values norms and practices in the home and in the school in order to facilitate shared understanding and collaborative decision-making.
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